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Abstract 

Framed in Design Based Research (DBR), the authors investigated the 

target needs and learning needs of the students in developing their 

English skills at a Marine Hotel Course Institution in Indonesia and 

developed the appropriate English learning materials for the students. The 

subjects of the research were 14 students of a Marine Hotel Course 

Institution in Indonesia. The instruments used in this study were 

Questionnaires, Field Notes, and Interview Guidelines. Additionally, both 

qualitative and quantitative data analyses were conducted to offer a more 

thorough examination. The research findings show that the appropriate 

English learning materials for the students should be authentic and consist 

of three parts: Introduction, Main Activities, and Reinforcement. It shows 

that the appropriate tasks for the students have six components: goals, 

input, activity, setting, student role, and teacher role. Based on the 

research findings, each unit consists of two cycles i.e. oral cycle for 

listening and speaking skills and written cycle for reading and writing 

skills. The materials provide language function in the oral cycle, grammar 

in the written cycle, and pronunciation and vocabulary lessons in both 

cycles. From the results of the materials evaluation, the mean values of 

the statements were 3.86 to 4.77. Based on the quantitative data 

conversion from 0-5, those ranges were in the good and very good 

categories. Those data were supported by the data from the interview and 

the observation. It can be concluded that the suggested materials were 

appropriate and the students were satisfied in using the designed 

materials. 
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Introduction 

Working in a cruise line requires a high level of English competency 

due to the diverse and international nature of the industry. Cruise ships serve 

as microcosms of global society, with crew members and passengers 
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greeting from various linguistic and cultural backgrounds. As such, effective 

communication in English becomes principal for continuous interactions 

among crew members, as well as between crew and passengers. English 

serves as the lingua franca facilitating efficient and clear communication 

onboard and on land when visiting ports around the world. Therefore, 

proficiency in English not only enhances the overall guest experience but 

also enables crew members to navigate the complexities of their roles with 

confidence and professionalism in this dynamic and culturally rich 

environment. 

Based on those global nature of the maritime hospitality industry, 

where staff interact with individuals from diverse linguistic and cultural 

backgrounds, fluency in English emerges as an indispensable asset. Whether 

communicating with team members, passengers, or acquaintances, English 

serves as the common medium facilitating seamless interaction. 

Consequently, proficiency in English is not merely desirable but imperative 

for the students at the Marine Hotel Course to enable them to navigate the 

intricacies of their future careers effectively. 

Despite this demand, a critical examination reveals a lack in the 

establishment of suitable English learning materials at a Marine Hotel 

Course in Indonesia. While English course books, student worksheets, and 

Marlin’s test preparation materials are deemed essential for comprehensive 

language acquisition and assessment, those availability within the institution 

remains limited. Instead, the instructors choose to compile materials from 

disparate online sources, constraining the effectiveness of language 

instruction and independent learning among students. 

Moreover, the reliance on outdated references adds the challenge, 

underscoring the pressing need for a systematic development of English 

learning materials the Marine Hotel Courses. This research addresses this 

gap by focusing on the development of tailored English Course Materials 

that cater to the specific needs and aspirations of students by formulating 

three research questions: (1) What are the target and learning needs of 

students at the Marine Hotel Course? (2) What are the appropriate English 
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learning materials for the students at the Marine Hotel Course? (3) How are 

the students’ satisfaction toward the developed materials in improving their 

English Skills? Shortly, this study aims to offer insights into the 

instructional design and implementation of English Learning Materials in 

enhancing the English language proficiency of maritime hospitality 

students. 

Materials development is a multifaceted element pivotal to language 

education, encompassing the creation, adaptation, and implementation of 

instructional resources tailored for language teaching contexts. Stoller & 

Robinson (2018) delineates this process as systematic, involving meticulous 

selection, thoughtful design, and strategic organization of materials to 

effectively achieve predefined learning objectives. Central to the efficacy of 

materials development is its alignment with pedagogical principles, learner 

requirements, and curriculum objectives.  

Todea & Demarcsek (2017) emphasize the criticality of this alignment, 

underscoring the necessity for materials to resonate with established 

pedagogical frameworks while catering to the diverse needs and goals of 

learners. Moreover, creativity, relevance, and authenticity emerge as 

cornerstones of resource design, essential for fostering engagement, 

promoting effective learning, and facilitating meaningful language use (Uzir 

& Ga, 2019). In essence, materials development stands as a dynamic process 

wherein the interplay of pedagogical principles, learner needs, and creative 

resource design converges to shape the learning experience and outcomes in 

language education. 

There are some crucial principles in materials development such as 

Communicative Language Teaching (CLT), Task Based Language Learning 

(TBLT), and Learners Centered Approach. CLT principles advocate for 

communicative competence, emphasizing the use of authentic language in 

meaningful contexts. Materials developed under CLT frameworks prioritize 

tasks and activities that promote real-life communication, interaction, and 

language production (Astuti & Lammers, 2017). Task-based materials focus 

on engaging learners in purposeful tasks that require language use for 
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completion. Principles of task-based learning emphasize the integration of 

language skills, authentic communication, and learner autonomy, 

encouraging active participation and language acquisition (Safitri et al., 

2020). Lastly, Learner-Centered Approach to materials development 

emphasizes the importance of catering to individual learner characteristics, 

needs, and preferences. Principles of learner-centeredness advocate for 

flexibility, personalization, and learner empowerment, guiding the design 

and adaptation of materials to suit diverse learners (Abe, 2020) 

Needs analysis involves the systematic assessment of learners’ 

linguistic, communicative, and contextual needs to inform materials 

development (Aliki, 2021). By identifying learners’ proficiency levels, 

learning goals, motivations, and learning environments, needs analysis 

guides the selection, design, and adaptation of materials to meet specific 

learning needs (Long, 2010; Songhori, 2008; West, 1994). Various methods 

can be employed to conduct needs analysis, including surveys, interviews, 

observations, and proficiency tests (Liu & Zhang, 2020). These methods help 

gather data on learners’ language backgrounds, learning preferences, and 

communicative needs, facilitating informed decision-making in materials 

development (Brindley, 2012). Needs analysis should be an iterative 

process, with ongoing assessment and feedback to ensure the relevance and 

effectiveness of materials. Collaboration between teachers, learners, and 

materials developers is essential for aligning materials with learners’ 

evolving needs and promoting learner engagement and success (West, 

1994). 

Moreover, authentic materials represent genuine language use in real-

life contexts, such as newspapers, podcasts, and videos. They possess 

features of natural language, cultural authenticity, and situational relevance, 

providing learners with exposure to authentic language forms, functions, 

and cultural norms (Jang, 2011; Nunan, 1988). The integration of authentic 

materials enhances learner motivation, engagement, and language 

proficiency by offering meaningful and contextualized language input. 

Authentic materials promote the development of communicative 
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competence, cultural awareness, and intercultural competence, fostering 

authentic language use and interaction (Nunan, 1988). Authentic materials 

can be integrated into language curricula through various means, including 

supplementary resources, multimedia platforms, and project-based 

activities. Integration should be guided by learners’ proficiency levels, 

interests, and learning objectives, ensuring relevance, accessibility, and 

effectiveness in promoting language learning outcomes (Nitko & Brookhart, 

2014) 

Shortly, Materials development is a multifaceted process that requires 

careful consideration of principles, needs analysis, and the integration of 

authentic materials. By adhering to pedagogical principles, conducting 

thorough needs analysis, and incorporating authentic materials, educators 

can create materials that cater to learners’ needs, promote meaningful 

language learning experiences, and facilitate authentic language use in real-

world contexts. Further research is needed to explore innovative approaches 

and best practices in materials development, addressing the evolving needs 

and challenges of language learners in diverse educational settings. 

 

Methods 

The Design Based Research (DBR) is used in this study (Ozverir, et 

al., 2021). The data collection techniques employed in this research 

encompassed a multifaceted approach to gather comprehensive insights into 

the target needs and learning requirements in English, as well as to evaluate 

the appropriateness of the designed materials (Akilli, 2008). Firstly, needs 

analysis questionnaires were administered to 14 learners at a Marine Hotel 

Course to ascertain their characteristics and learning needs. These 

questionnaires comprised multiple-choice questions aimed at eliciting 

information on various aspects of language learning, such as reasons for 

learning English, preferred input, procedures, settings, and roles in the 

learning process (Hutchinson and Waters, 1988; Nunan, 1988). 

Additionally, learners were given the flexibility to provide other responses 

related to the questions, allowing for a more nuanced understanding of their 
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needs. 

Secondly, expert judgment questionnaires were utilized to solicit 

opinions and suggestions from two experts regarding the appropriateness of 

the designed materials. The questionnaires employed a Likert scale to assess 

experts’ views on the content, language, methodology, and layout of the 

materials (Stoller & Robinson, 2018). This approach enabled the researchers 

to gauge the experts’ perceptions and obtain valuable feedback to evaluate 

and refine the initial draft of the materials. 

Thirdly, materials try-out questionnaires were distributed to students 

after the tryouts to gather their opinions and suggestions on the suitability of 

the materials. These questionnaires, also utilizing a Likert scale (1-5), aimed 

to assess students’ views on various aspects of the materials, including 

goals, inputs, procedures, settings, and roles (Nunan, 1988). Subsequently, 

detailed data on students’ opinions and suggestions regarding the materials 

were collected through interviews conducted using an interview guide. 

The research instruments used for data collection comprised 

questionnaires and interview guides (Liu & Zhang, 2020). The questionnaires 

included the needs analysis questionnaire, expert judgment questionnaire, 

and materials try-out questionnaire. Each questionnaire was designed to 

serve specific purposes, such as identifying target needs, assessing the 

appropriateness of materials, and gathering feedback from students. The 

interview guide, on the other hand, facilitated in-depth exploration of 

students’ responses and provided detailed insights into their perceptions of 

the materials. 

Data analysis techniques varied according to the nature of the 

collected data. Quantitative data from questionnaires were analyzed using 

percentages, frequencies, and descriptive statistics. Descriptive statistics, 

including mean values, were calculated to assess the central tendency of 

responses, with ranges used to categorize mean values into classes. 

Qualitative data from interviews were transcribed and analyzed using 

qualitative data analysis techniques, including data reduction, data display, 

and drawing conclusions based on patterns and themes identified in the 
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transcripts. These were supported by the field notes as part of the 

observation during the class activities (Akilli, 2008; Miles, & Huberman, 

2014). 

The research procedure adopted a systematic approach based on 

Design Based Research models proposed by Alghamdi & Li (2013). The 

procedure encompassed stages such as needs analysis, planning, materials 

development, expert judgments, revision, materials try-out, evaluation, and 

writing the final draft. Each stage involved specific activities aimed at 

gathering data, obtaining feedback, revising materials, and ultimately 

producing the final set of English learning materials tailored to the needs of 

Marine Hotel Course students. 

 

Findings and Discussions 

The needs analysis conducted at Marine Hotel Course provided 

valuable insights into the target needs and learning requirements of the 

students in English language learning. The analysis revealed significant 

findings regarding the students’ goals, input preferences, procedures for 

language activities, settings, learner roles, and teacher roles. 

In terms of target needs, the analysis indicated that a majority of 

students (60.15%) were at an intermediate level of English proficiency and 

expressed a need for English materials tailored to this level. Additionally, a 

considerable percentage (71.25%) emphasized the importance of learning 

English specifically related to their field of work, particularly in the context 

of marine hotel operations at the restaurant, both formally and informally. 

Regarding input preferences and learning procedures, the students 

expressed a strong preference for materials related to the food 

service/restaurant industry, which aligns with their vocational context. For 

listening and speaking activities, the students favored monologue/ dialogue 

formats with a duration of 1-3 minutes, emphasizing practical 

communication skills relevant to their work environment. Similarly, for 

reading and writing activities, the students preferred texts related to marine 

hotel operations, with a length of 100-150 words, facilitating comprehension 
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and expression within their professional domain. In terms of learning 

procedures, the analysis revealed that students preferred engaging in 

activities such as answering questions orally from monologues/ dialogues, 

acting out dialogues in pairs, answering questions from texts, and arranging 

jumbled sentences into coherent paragraphs. These activities reflect a focus 

on interactive, task-based approaches that foster language acquisition and 

practical application within real-world contexts. 

For the settings, learners’ roles, and teachers’ roles, students expressed 

a preference for both individual and pair work, indicating a desire for 

collaborative learning experiences. Additionally, they highlighted the 

importance of having specific topics for discussion during meetings, 

allowing for focused language practice and meaningful interaction. 

Concerning learner roles, students expressed a desire to take on the role of 

problem solvers in their learning process, indicating a preference for tasks 

that require critical thinking, analysis, and application of language skills. At 

last toward the teacher roles, students expressed a preference for teachers to 

serve as models and facilitators, providing examples and guidance before 

engaging in tasks. This highlights the importance of teacher support and 

scaffolding in facilitating effective language learning experiences. 

In conclusion, the needs analysis provided valuable insights into the 

target needs and learning requirements of students at Marine Hotel Course. 

These findings informed the design and development of English learning 

materials tailored to the students’ proficiency level, vocational context, and 

learning preferences, ultimately enhancing the relevance and effectiveness 

of language instruction in their professional development. The course 

outlines for the developed materials can be extracted as follows 

Shortened Course Outlined of the Materials 

    

Unit 1 2 3 

    

Title Welcome on Board It’s The Best Here May I Take the 

Order? 

Topic Food Service at the 

Restaurant 

Food and Taste at the 

Restaurant 

Ordering at the 

Restaurant 
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ovide a structured approach to teaching English language skills with a focus 

on real-life contexts such as food service and restaurant interactions as most 

of the students interested to be waiter or waitress as the starter of their job. 

These Designed Materials also got some feedbacks from the experts before 

reaching implementation stages. The summary of the evaluations and 

revisions for Unit 1, Unit 2, and Unit 3 based on the experts’ feedback were 

addressing issues such as clarity, appropriateness, and effectiveness of 

instructions, procedures, and layouts. 

After the revision and implementation, the materials then revised 

based on the students’ feedback. The students expressed satisfaction with 

the Authentic materials developed for English for Specific Purposes (ESP) 

at Marine Hotel Course, particularly in the context of Food Services. Their 

satisfaction was reflected in their responses to the questionnaires, 

interviews, and fieldnotes toward the effectiveness of the materials. Here are 

Standard 

Competencies 

Greetings, 

introducing oneself 
and others, spelling, 

thanking, making a 

descriptive text 

Giving opinions, 

suggestions, making a 
recount text 

Taking and repeating 

orders, making a 
procedural text 

Basic 

Competencies 

Vocabulary mastery, listening skills, oral expression, comprehension, 
reading skills, writing skills 

Language 

Function 

Greetings, 

introductions, 

expressions related to 

restaurant service 

Giving opinions, 

suggestions, 

expressions related to 

food 

Taking and repeating 

orders, expressions 

related to restaurant 

service 

Input Text Monologue, dialogue, 

descriptive text 

related to restaurant 

service 

Monologue, dialogue, 

recount text related to 

food 

Monologue, 

dialogue, procedural 

text related to taking 

orders 

Language 

Focus 

Vocabulary related to 

restaurant service, 

formal and informal 
expressions 

Vocabulary related to 

food, formal and 

informal expressions 

Vocabulary related 

to restaurant service, 

formal and informal 
expressions 

Procedures Listening-speaking and reading-writing activities 

Achievement 

Indicators 

Evaluation table for self-assessment 

Tasks 18 tasks covering listening, speaking, reading, and writing activities 



Education and Linguistic Knowledge Journal (Edulink), Vol. 6, No. 1, 2024 
 
 

67 
 

some key points indicating their satisfaction:  
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1. Relevance to Needs 

The materials were aligned with the students’ needs, focusing on 

mastering English skills related to marine hotel operations, specifically in 

restaurant settings. This relevance was crucial as the purpose of ESP 

courses is to enable learners to function adequately in target situations. 

2. Engagement with Authentic Input 

Students were engaged with authentic input related to real fieldwork 

in marine hotel operations. Exposure to authentic language use was 

considered important in enhancing learning outcomes. 

3. Effective Learning Activities 

The students found the listening, speaking, reading, and writing tasks 

provided in each unit to be effective in improving their English skills. 

Activities such as listening to monologues and dialogues, practicing 

dialogues with partners, answering questions, and arranging sentences into 

paragraphs were particularly beneficial. 

4. Appropriate Task Settings 

Both individual and pair work settings were found to be appropriate 

for completing tasks. Students were able to effectively complete tasks when 

working with partners or individually. 

5. Active Participation 

Students actively participated in the learning process, taking on roles 

as problem solvers and active participants. The teacher facilitated learning 

by providing guidance and support, while students communicated with each 

other to carry out learning tasks. 

Overall, the students’ responses to the questionnaire indicated high 

levels of satisfaction with the materials, with mean values 3.86 to 4.77 or 

falling within the “good” and “very good” categories according to 

quantitative data conversion standards. This suggests that the materials 

effectively met the students’ needs and contributed to their learning 

experience in English for Marine Hotel Course. 
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 Conclusion 

The findings of this study underscore the critical role of materials 

that are not only linguistically appropriate but also contextually relevant to 

students’ specific needs and learning environments. English proficiency is 

increasingly recognized as a vital skill in various professional domains, 

including the marine hotel industry, where effective communication can 

significantly impact customer satisfaction and operational efficiency. 

Therefore, the development of materials that address the target and 

learning needs of students is pivotal in equipping them with the linguistic 

competencies required for success in their chosen field. With this 

understanding, the conclusions and recommendations drawn from this 

research take on added importance, offering practical insights for 

educators and researchers seeking to optimize English language 

instruction in specialized contexts. 

In Conclusion, students’ target needs at Marine Hotel Course, 

highlighting the necessity for English materials tailored to an intermediate 

level. These materials should enable students to express themselves 

effectively in both formal and informal contexts related to their work 

field, particularly in marine hotel operations. Key areas of focus included 

listening to monologues/ dialogues, speaking in pairs, reading texts, and 

writing paragraphs, with an emphasis on topics relevant to food service/ 

restaurants.  

Furthermore, the learning needs identified specific learning 

preferences of the students. Activities such as answering questions orally, 

acting out dialogues, answering questions based on texts, and arranging 

sentences into paragraphs were preferred by the students. Additionally, 

strategies like translating English words based on context and writing 

sentences following learned patterns were deemed effective in enhancing 

vocabulary and grammar mastery. 

Regarding to the appropriate materials, based on the findings, the 

study outlined the components of appropriate English learning materials. 
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These materials should be authentic, include introductory sections, main 

activities (listening, speaking, reading, and writing tasks), and 

reinforcement tasks (reflection, summary, vocabulary list). Tasks within 

these materials should have clear goals, relevant input, effective 

procedures, suitable settings (individual and pair work), and defined roles 

for both students and teachers. 

In light of the insights gathered from this study, future research 

activities in English language education can benefit from adopting a 

similar approach to material design and evaluation. Researchers are 

encouraged to leverage the blueprint outlined in this study to develop 

tailored learning materials for diverse study programs and specialized 

contexts. Emphasizing the importance of conducting thorough needs 

analyses and aligning materials with learners’ specific goals and 

preferences, future investigations can ensure the relevance and 

effectiveness of educational resources. 

Moreover, researchers should prioritize collaboration with 

stakeholders, including educators, industry professionals, and learners 

themselves, to foster a holistic understanding of learners’ needs and 

optimize material development processes. Longitudinal studies assessing 

the implementation and impact of newly designed materials can provide 

valuable insights into their efficacy and inform iterative improvements. 

By adhering to these suggestions, future research related to this result can 

contribute to the ongoing enhancement of English language education, 

empowering learners to succeed in their academic and professional 

pursuits. 
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Appendix 

The Sample of Developed Unit.  

Unit: Unit 1 

Title: Welcome on Board 

Topic: Food Service at the Restaurant 

 

 

Standard Competencies: Greetings, introducing oneself and others, spelling, 

thanking, making a descriptive text, 
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Basic Competencies: 

Vocabulary mastery 
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Listening skills 

 
Oral & Written expression 
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Comprehension  
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Reading skills 

 
Writing skills. 
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Language Function: Greetings, introductions, expressions related to restaurant 

service. 

 

 

Input Text: Monologue, dialogue, descriptive text related to restaurant service.  
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Language Focus: Vocabulary related to restaurant service,  

formal and informal expressions. 

 
Procedures: Listening-speaking and reading-writing activities. 

 

 
Achievement Indicators: Evaluation table for self-assessment.  
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Tasks: 18 tasks covering listening, speaking, reading, and writing activities 

 


